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WHAT CAN UKRAINIANS LEARN FROM TEACHER EDUCATION IN FINLAND: CURRENT TRENDS AND FUTURE PERSPECTIVES
S. Gryniuk
This article highlights the «road» to success of modern Finnish education system; the reasons how teaching and learning have become a high priority in Finnish society; the reasons how teacher education has achieved the status of the most desirable study program among the Finnish youth and the reasons how teacher education supports teachers’ role to work as high quality professionals. The major factors for the success of Finnish education are a combination of political will, high quality teacher education, teachers’ professional and moral responsibility, and society’s trust in educators.
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Since Finland emerged in the OECD’s PISA surveys in 2000, 2003, 2006 and 2009 as the top-scoring OECD nation and the Finnish 15-year-olds proved to be number one in terms of skills in science, mathematics, the reading of literature and problem solving with only a very few students fell within the lowest PISA categories (although the number of participating countries and economies has increased over the years from 34 to 74), the Finnish education system has received intense attention and the researchers from all over the world began pouring into the country to study this so-called «Finnish miracle» [6]. Finnish educators, however, suggest their success in the PISA surveys to be only a side product in the development of their educational system and they put the main emphasis on recruiting excellent teachers to education system and on preparing them well [2; 3; 4; 5].
In today’s Finland teaching is considered to be a very sophisticated, high-quality academic and ethical profession, unlike nations that have bureaucratic accountability systems that make their teachers feel threatened, overcontrolled and undervalued. Finnish educators are considered to be professionals who are morally responsible for their work; those who are highly respected and appreciated in the Finnish society. As a result, teacher education, especially class teacher education, has become one of the most desired study programs among young people.
Finnish educators are viewed as public intellectuals who combine conception and implementation, thinking and practice in the struggle for a culture of democratic values and justice; they are not only implementers of shared decisions in the sphere of education, but active citizens. They have a right and an obligation to articulate educational needs and challenges in the society they serve. They take an active role in public debates and decisions affecting the development of schools and education; they are willing to be involved not only into the school development processes of their own schools but in national and international projects. 
As professionals, Finnish teachers are autonomous and trusted; those that feel they can truly exercise the knowledge and skills they have learned in the university in the classroom settings, meaning that they have considerable independence in the classroom to choose their preferred appropriate pedagogical methods. They are very willing to continuously refresh and update their professional skills via post-graduate studies; they are open to new ideas and developed broader perspectives. And, they also cooperate with parents and other stakeholders [4; P. 27-29]. 

Trusting the schools and teachers is a common feature in Finland, thus, there is no inspectorate, no probation time for newly graduated teachers or national school achievement testing. The society’s trust in universities’ degrees as well as teachers’ competences is mediated via trust in the universities and makes them very accountable. Accordingly, schools receive full autonomy in developing the daily delivery of education services. The ministry of education always believed that teachers, together with principals, parents and their communities know how to provide the best possible education for their children and youth. Except for guidelines for learning goals and assessment criteria, The National Board of Education doesn’t dictate lesson plans or standardized tests. Schools can plan their own curricula to reflect local concerns.

The obvious and apparent thing in this context is that the admission to the departments of teacher education in the Finnish universities is a very tough and competitive process. Only Finland’s highly motivated and brightest are able to fulfill those professional dreams. Annually only about 10% of the best – meaning 5000 prospective teachers from 20000 applicants – can be accepted to the faculties of education in Finnish universities. The selection process itself means: 
· selection of candidates based on the results of the matriculation examination, their high records, and relevant records of out-of-school accomplishments; 
· selection based on a written exam on assigned books on pedagogy; 
· selection based on engagement of the candidates in an observed clinical activity replicating school situations, where social interaction and communication skills come into play;

· selection of the top candidates based on personal interview explaining their decision to become a teacher. The selected, highly capable candidates then complete a rigorous teacher education at government expense [5].
In the Finnish education system, the responsibility for providing education to prospective teachers in comprehensive schools and upper secondary schools, as well as for those teachers who teach general subjects in adult education and vocational education, is fulfilled at eight Finnish universities around the country. Special education teacher programs are centered in certain larger universities as are also the programs for teachers of educational guidance. Home economics, handicrafts (textile and technology), and physical education teachers are also offered programs in certain universities, whereas music and art teachers have their own institutes. 

According to old decrees issued in 1979 and 1995, and the new 2005 decree all candidates have to obtain a Master’s degree to become a qualified teacher. Teachers for vocational schools must also have a MA degree. In terms of the Bologna process, the degree of qualified teachers was equivalent of a second cycle degree in the European higher education area. 
Teacher education in Finland, as part of the Bologna process, moved to a two-tier degree system on 1 August 2005. The combination of a three-year Bachelor’s degree and a two-year Master’s degree in appropriate subjects qualifies teachers to teach subjects in primary and secondary schools or general subjects in vocational institutions. Since moving to the Bologna process the kindergarten teacher’s degree has to be Bachelor in Education (180 ECTS); all other teachers must attain a Master’s degree (BA 180 + MA 120 = 300 ECTS; 1 ECTS is about 25–28 hours work). Teachers for vocational schools study their vocational subjects in higher education institutions i.e. technological universities, which are specialized in vocational content areas. All other teachers are educated in comprehensive universities [4; P. 29-35].

The main elements of all teacher education curricula consist of studies in:

· Academic disciplines. These can be whatever disciplines are taught in schools or educational institutions or in science of education. Academic studies can be a major or minors depending on the qualification being sought. Class teachers have a major in educational sciences and minors in other disciplines. 

· Research studies consist of methodological studies, a BA thesis and a MA thesis.
· Pedagogical studies (min. 60 ECTS) are obligatory for all teachers. They also include teaching practice.

· Communication, language and ICT studies are obligatory.

· The preparation of a personal study plan has been a new element in university studies in Finland since 2005. Its main function is to guide students to develop their own effective programs and career plans, and to tutor them in achieving their goals.

· Optional studies may cover a variety of different courses through which students seek to profile their studies and qualifications [9; 10].

Table I. Main components of the primary school teacher education programs
	Primary school teacher education program
	BA 180 ECTS
	MA 120 ECTS
	TOTAL 300 ECTS

	Class teachers’ pedagogical studies (as a part of a major in education)
	25

(Inc. teaching practice) 
	35

(Inc. MIN 15 teaching practice) 
	60

	Other studies in a major in education
· research methods

· scientific writing

· optional studies
	35

(Inc.BA Thesis, 6-10)
	45

(Inc.MA Thesis, 20-40)
	80

	Subject matter studies for comprehensive school teachers
	60
	
	60

	Studies in a different discipline
· a minor
	25
	0-35
	25-60

	Language and communication studies, including ICT;
Practice in working life;
Preparation and updating a personal study plan;
Optional studies;
	35
	5-40
	40-75


Table II. Main components of the teacher education programs for secondary school teachers
	Secondary school teacher education program
	BA 180 ECTS
	MA 120 ECTS
	TOTAL 300 ECTS

	Subject teachers’ pedagogical studies (minor)
· basics of teaching methods and evaluation 
· support of different kind of learners 
· latest research results and research methods of teaching and learning 

· cooperation with different partners and stakeholders
	25-30 
(Inc. supervised teaching practice)
	30-35 
(Inc. MIN 15 supervised teaching practice)
	60

	Academic studies in different disciplines

· a major
	60 
(Inc. BA thesis, 6-10)
	60-90 
(Inc. MA thesis, 20-40)
	120-150

	Academic studies in different disciplines

· 1-2 minors
	25-60
	0-30
	25-90

	Language and communication studies, including ICT;
Practice in working life;
Preparation and updating a personal study plan;
Optional studies;
	35-40
	0-30
	35-70


Finland’s commitment to a research-based approach in education, grounded on a combination of research, practice, and reflection; plays a key role in elaborating the teacher education study programs and it is integrated into every course of the education and into teacher training practice periods in schools that aim to achieve a balanced development of the teacher’s personality by applying the theory in practice and by conceptualizing the practice towards the theory. It also means to create a systematic pathway from the foundations of educational thinking, to educational research methodologies, and then on to more advanced fields of the educational sciences. 
A research-based practical training of prospective teachers in schools is seen as an integral part of the five-year study program that equips candidates with the possibility to advance from basic teaching practice, to advanced practice, and then to final practice. In the run of these periods, students observe lessons by experienced teachers; they practice teaching under teachers’ supervision; they deliver independent lessons to different groups of pupils by supervising teachers and department of teacher education professors and lecturers. All in all, practicum experiences comprise about 15 to 25 percent of teachers’ overall preparation time; much of which is completed within special teacher-training schools governed by the universities and by municipal field schools that are regular public schools, not numerous in number and have somewhat different status if to compare with  special teacher-training schools [5]. To better understand their difference, we see in outlining the specific features of the both types of schools that provide teacher training periods for the prospective teachers. 

The distinguishing features of the teacher-training schools, while preserving their status of «normal schools» where pupils apply to in the same way as to other schools and they function according with National Core Curriculum, are the following: 1) schools are administratively a part of the functions of university; 2) teachers are required to have a PhD degree; 3) schools are didactically emphasized; 4) teaching is done by student teachers to a great extent.

Still, some student teachers also take their practice in municipal field schools. These are also normal schools but have a special contract with university to organize the practice periods and supervise student teachers. The principals and teachers in these schools are willing to be in collaboration; teachers are educated to supervise student teachers at the Departments of the particular university (the one they have signed a contract with). The particular advantages of municipal field schools are: 1) variation in teacher student training contexts; 2) possibility for the student teachers to get to know different schools with different emphasis; 3) appropriate solution to avoid a too big amount of students in teacher training schools.
The five-year study program of teacher training in Finland is directed to the formation of highly-qualified professionals in the sphere of education that own a set of personal qualities and core professional competences needed for their future profession under new demands to modern specialists in the XXI century. The concept and definition «Competence» is understood by Finnish scientists as an excellent capability that comprises knowledge, skills, attitudes and experiences, which has to be target category of profession of educator; it is the ability to perform or carry out defined tasks in a particular context, at a high level of excellence. 
Finnish job description (professiogram) of a future teacher foresees the following respects to be successfully developed in the run of the study years. They are: 1) self-confidence; 2) interaction skills; 3) pedagogical skills for creating relevant teaching-studying-learning environments; 4) ability to tolerate uncertainty; 5) and metacognitive skills [3; P. 46-50].
Today, any teacher’s work can’t be successful without favoring the life long learning idea in everyday practice of the professionally qualified staff in our regard – teachers. The Finnish education system is not an exception; though, at the same time, a systematic in-service teacher education does not exist in Finland. 
The current situation in this context is the following: the majority of Finnish teachers study and develop their professional skills freely, being highly motivated to do so; they are eager to participate, on a volunteer basis, in courses offered by summer universities and the Open University. The teachers in comprehensive and upper secondary schools have mandatory 3 in-service training days yearly, but there are no long-term courses available for all teachers. Similar courses are also regularly organized by teachers’ trade unions and by many subject teachers’ associations; the selection choice is according to market principles.
Despite the many offerings for in-service teacher education in continuing education institutes and many participants in the courses; the problem, however, that only a small part of the teaching staff can participate in them. And nowadays Finnish educators are searching the ways how to solve this problem, clearly realized the necessity of implementing the regular in-service teacher education in the Finnish teacher education system. On the national level, however, some definite steps have already been made to solve the existing drawbacks; and some still require consideration.
The presented analysis of teacher education in Finland can’t be completed without the question of the economic interest – the level of teachers’ wages. Teachers in Finland earn very close to the national average salary level for all occupations, typically equivalent to what midcareer middle school teachers annually in the OECD nations – about $41, 000. But Finns by themselves believe that this is not the main reason young people want to become teachers in Finland; more important than salaries are such factors as commitment and devotion to teaching, a high status and social prestige of a teaching profession in the Finnish society; professional autonomy in schools as well as the strong beliefs to serve public good [5]. 
To sum up, nowadays foreign experience in the sphere of education and pedagogy attracts great attention all around the world. We, the educators on a world scale, are very eager to study and analyze the best and the most successful models of educational systems and to implement relevant and appropriate elements into our own systems. 
Ukrainian pedagogical science does not keep aside those modern processes connected with education, pedagogy that take place currently and is constantly searching the ways and scientific methods to strengthen the level of its own education and the system of professional training of the future specialists. The example of Finland in teacher education is one of those modern examples that deserves attention and high estimation; it also suggests that a critical condition for attracting the most able young people is that teaching be an independent and respected profession rather than only a technical implementation of externally mandated standards and tests. 

As a conclusion, we can admit that the Finnish education model of steady searches, elaborations and implementations in the sphere of pedagogy and especially in teacher education has proved to be a top one and one of those that is worthy to be studied and analyzed by wide academic community and scientific world. 
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