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DEVELOPING SPOKEN COMMUNICATION SKILLs
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Aunotation: The article deals with the conversational use of English and sh
how 0 organize pai and group worl withstudensto develop el communicnon
Shills Unike reading, wring ard lstening activieles speakingrequires some degree
ofrealtime exposure o an audience. Al the activitesfrom accuracy o fluency ca
contribute to the development of speaking skils 5,

Classroom activities that develap learner’s abiliy o express temselves
through speech would therefore seem an important comonent of 4 linguage
caurse. Yet it is than to do so fer listening, readingor writing, We shall come on to
\what the problems are presently, but frst let us try to define whatis meant by ‘an
afective speaking

‘Speakingcomes raturally to humans but itis notassimple it seems

Many people do not like speaking in front of large groups of ‘people This is
especially true In a orelgn language because we may worry about producing Ut
terances with many errors or oddities in them.

Recognizable pronunciaton is nacessary for speech 1o be intallighle Jt s
sometimes hard to understand people with a strong regional accent in our own
Janguage ,and it is hard to Interpret a non-native speaker’s ‘Ease..cat..tree.jet?
as’ls t three yet?”

Like listening, speaking takes placein ‘real time', and speakers do not usually.
have time to construct their utterances carefully. In conversation, the commonest
Kind of speaking » we have to do many things al together, understand what the
other person is saying. say what we ant to when we get chance to spealk, be pre-
pared for unexpected changes of topic, and think of sometaing @ say when there

is 2 long pause.

»-




[image: image3.png]& 7m0,

Toreresome lar U000 T s o thatmoge
Ty fspeaking In ront of the cass. And dojgg s
arenotfrightens? & 00 pairs and groups, 5o that thy s
ing acivities 25 RIS o rest of the class listening. -
speak English wtho K possitle tonaturally pronouncegy
+ Expoetheloamen to T onunciation work 1At your t_'m.‘.*
nd ko ntegrne S0 B or o devlop speaking ol
e ot ear nough naturl peech, e
ki the learners to cambining lstening and speaking ‘"m~

i the general use of English in the classroom.
Classroom speaking

Like lstening abily,specking ablity should party be the natural resgy
‘of communication in the classroom, But

asing English as the main means spoak.
ing il probably develop more slawly than listening. You can heln learners g
derstand whatyou say n English by simplifying your speech and using gestureoy
mitme You cannot 5o eastly get them 10 express themselves in English, but,when
they co,always show you are pleased even f what they scy 1 far from perfct

Ty o take very opportunity i class o get the learners to use language et
has been introduces previously. Ask them questions, or ask them torell you sbo
something. For example,ifyou are going to use pictures of two popular seasde.
resortsto presert and practice comparison with adjectives, you cculd developa
conversation like his: .

+ Who'svisied thisplace? Ans? Good. Where Is 1t

Veracrun.
“That's right/ When did you go there?
The lastyear:
Ab-lastpear Tell us about your visit ¢
Lwas..l went with my family. We wentfour days. i
- Kf;i’:‘f:,f.‘f::.‘":;'i"::’. holidays-what she cid, the discos, theboys—
in Veracruz: axd

“The conversational use o English can learners working
I o oy For iy g
@ presentand precic th Fresent y
ecord she has 01, she bas madi-you,
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 Right Whatdo you know about here?
& She's American. She.

+ -Good. You know alot. Nows n groups

three exchangs your opiniony
person

Ifyou want the loarners to be able t convarse I i
the classroom a conversational place. If the laarners do:

‘of Madonna a3 a singer, and Madonna a

lith, You need to make
otk muely o
e coumeaheachiosson,t e baniy s et

We should organize pat- and group work. Verlous nctvities are sutable for
pair work, but no guidance was given fo sotting up the arrangement, The organj-
Zation of pair work or group work 1  managemant task, but 6ne prasent ng ces]
diffcultes. Howover, in many socleties 1 teachor-contared apprasch Weducation
15 the narm. To Introduce a pedagogy Walch s (n eanflct with current e3ueational
practice may be dificult at Arst. And yer, If pedagogy 18 to beeffective tshould be
in harmony with the aims and the nature of the subject. The alm of most language
programmes 5 to equip the learners t Intaract with others, at ease and convars:

s reasanably fuentl: Therofore, teachers mustoffer practics n spealing and

communicating. Tc engage i interacticn, the students need to alk t each other:

T teacher-centored classos, thera fust Is not enovgh time for everyane to

make a significant contribution. 1f we dlsregard the few chorus responses in a

aril, the average student in alarge lass will probably only speak fo & tota of 10

or 15 seconds. Extra time for talking can only be gained I they al talk tthe same
time for parts of thelesson.

You may imagine that to e all he students alking at the same time will bea
noisy business. This Is not the case. A regetition drill is far noisier than simultaneovs
pair work When lecrners talk to an immediate nelghbour they tend to speak quiety.
The effectis of a continuous marmurings ¢ 1s good nolse, a learning noise.

What s the tezcher'srole during pair work?

Teachers who have never befare relinquished total control have to adopt new
attitudes, thinking more abou t the learning experence. And their pedagogical rale
is quite different during these new lessons phases. During pair work the teacter
has two roles. One is to act asa monitor, listeningto a few of the pairs and nothing
any persistent errors. Pair wark should not be interrupted unless absolutely rec-
essary. Serious errors will receive attention another time, perhaps st the start of
the next lesson. The second role is that of resource person, providing help, infor

mation and feedback upon request. et 010 08

i




[image: image5.png]-8

s not asualy ocused om te

rurs communication, st=stion ;
ey Thee mssages ar aly pactaay o
sl forthe unge quiesuddenly The Langunes = v p:hr:d:.‘“"‘t
natral ismning apeaking sicatices the lceners must o bl -
e
omprovise her responses.

i Important m ths Kind of atvity t0 ToIOT 25 a8y Pairs a8 possayy

o a vl conslation. You should ses e
ncting how wellthy might manage 2 ——
e s s o i To v o lomety
2w it aingout a onsulation i fromtof t clas.
et s s ah o h more Rt 23 ey e
g o o e ol sy oo oo 52y
Eobeyond th rames,opaions, ad curent s f th ol et You
ot the lesners s exend th corversaion  they cao. n fact.you coukd haw.
o are: & wedding-or a-cruse omee s ont s encousge ol e learmess s
beyond thorgnal sipt.
O Thoce kinds of acty can be use even vich begineers, cspecialy ighy
moivated onc Bt thy il probably wor s n Spper it eermed
at.or advanced roups,ind i smalle sroups flearmers. Below there re some
Gt acones you 6 v withthis ki of group.
e woui ket share some esching eee
Unseripi ole plays
Thes ifrrom scrpted ol piay=orsmsltion because thelearners bave
onlya descripton of s scaton an o madel scpt. for cemple
+ " The Iing room of  house st one o'clock in the moraing. The parents
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+ Motheryou are arous: you phoned you son/dsughter's best friends,
Adamand llce four son/dsughter was ot with sier
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0 actout thei role-lay I roncof the clss. R ek

you wentto 2 disco.




[image: image6.png]T

e Y-

03 e () Al b s the targe

Ao 1 vy WL The Wacher WD GeuTAGS ahonl e g
o manivo detchb 1 10 VNG DO B A e

o groups i sk ongbor e

Ao it o N U A A el
Al oAby 1 the Wenl o perhas create Some gocd ques
> vane th ten Ao dlacovee resingSevake Ot
e es e & et e e Ao 8 £ ik
i et ey 1 A o /e ey i, Fr s 33 have

et e newerad by each group, el them o do a minimum
Tk s sl twelve words In cerain places

ok th goups
o A i oo AL v eV A dcttred chrough-
S b rouns work does e o be s  naturalmediam

Aoty e student must understand the folowing ules:
It Wtk e 1§ not t b used for chatting,
When they finh the set ask they can changs roles and do the task again.

4oy have natgqutte feished when the activiy 1 stopped, this i notserious.
They wil sull have done a lotof talking.

They can Aek o Relp i they need

There will be a heck on their participation sfterwards.

o otk i very crowded classroom some studexts will be tree 1o 2
tosk Euplain thatthe hird student wil monitor the anguage exchanges an take

the place of one of the ot

ers when the practice s been done ance. Any student
wtting shone should autometical

Iy foin another individual or a nearky pir 35 2
Whind pacticipant
o shoud o demonstrate the gestures you will use o set up palr work.
ot repetition of the words pairs and pair work so that stadent becerme familr
\with the words. You might introduce a palr of shoes/socks, and 50 0, to give the.
<ense of the word, but avoid single ttems, ke palrs of or spectacies. This
el you o manage the organiaation n English In th fuure.
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Stops in using palr work

paration ation and practice, so
Step one:preparat of presentation and pr thay
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ity will st typically only w0 o three minutg

5 sometimes called simultaneous pair work,
it and sssist. There should by

Suitable activities for pair work

s yougain experienceyou will discover many opportunities for usingsimoltaneass
pair work.In the early Sages eaching L3 DESLD U I [oF Iniensive pracice purpeses.
Inaddidon,some oftheactvissuggestedlaterfor g-oup workmay eqully well e dae
in palr. The practieaciviiesdescribed row are easy o use In pair work.

1Dialogues

‘These are obvious targets. The two or three parts are first practised by means
of a repetition dril, Then scme substitutions are cued, so that the swudents know
how t personalse detalls In the dialogue (eg using thelr own names and the

name f their ow schoo, the length of tme they have b the
umes of lessons, and so on) AL
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ers can sllarnataly compose new sentence i previoius chay
3 Grammar drils lenty.

front of he ful claxs. 1 s rus that grovp work means
viseal learnors, Wht usually works best? e teche? caric supor-
From long practice with group work ndividul work an
n cortain condlusions: rkand pale warl, we have
1 Dialogus practice, vocibulary dril, and grammar review tend to worl

a3 pair vork
"3 Problem solving usually works best n groups of five.
3 Discussions seem to work best in triads.
3 Irtroductions and social interaction as a rule work bestin

and in minglingacivities. e b s o

Problems with speaking

Inhbition, Unlike readisg, writingand lstesing actvises, speaking requires
some degres of ral-time exposure to an audience. Learners ar often Inhibied
e g 0 s things ina orelgn language i the lasiroom: worred sbost
o ing mistakes,fearful ofciticism or lesing face, o simply shy ofthe atentor
that their speech attracts.

Mo to say. Even if they are not inhibited, you often hear learners con-
pain thst they cannot think of anything to say:they have o mative o exprss
B msalves beyond the guily feeling that they should be speaking

o meven partcipation. Only one particpant cantalk at atime fheor
<he 5 2 e heard; and i Jarge group this means that each o il have only

sery lte alking time. This problem i compcunded by the lendency of some.
Y ers to dominate, while others speak very litle o natatall

rear. tongue use, In classes where allor 8 number o, the learnars éhrs
tho sae mother Iongue, they may tend to use : because (s easier becui® it
e natural o speal to one another in & foregn language, and because they
e atural t speal to one another n a fereign anguage. anc becaute they
e oun exposed f they are speaking their mother tongue. {f ey are alkirgin

Pr
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Characteristics of a successtul speaking activity

Learmers tlk a lot. As much as cf the period of time allotted t the aciviyls
In fact occupled by learners talks. This may seem obvious, but often most times s
aken up with teacher ik or pauses.

Partcipation is even. Classroom discussion fs not dominated by a minortyof
alkative participants: all geta chance o speak,and contributions are fairly eveny
distrbuted.

Motwation s high. Learners are eager to speak: because they are interested
nthe topic and have something new to say about it or because they want to on
ribuie t achieving a task objective.

Language < of an acceptable evel Learners express themsclves in utterances

that are relevant, easily comprehenshle to each other, and of
ol 17 T ¢ to cach other, and of an acceptableleve




